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“Thoreau read Wordsworth, Muir read Thoreau, Teddy Roosevelt read Muir, and you got national parks.”  --Robert Hass
NOTE: STUDENTS WITH SPECIAL ACADEMIC CONCERNS OR NEEDS:  I am here to help you get the most out of your academic experience.  Please see me about any academically related concern, need, and/or accommodation.  Students may only be vaguely aware of their academic needs and rights, so come talk to me if you have any concerns about your ability to succeed in class.
STARTING POINT:  Objectives (Environmental Responsibility [GEP]):

1. LO 1: Identify interactions between human society and the natural environment. 

2. LO 2: Explain the individual, social, cultural, and ecological factors that influence environmental sustainability.

3. LO 3: Evaluate ways in which scientific claims inform environmental debates.
Note: While all the assignments for this course are designed to allow students to explore their evolving Environmental Responsibility, note that on page 7 of this Syllabus (item 4 on that page), I have provided, as part of our ES Journal assignment, an explicit forum within which students are required to consider, in terms of the above three Learning Outcomes, the origins and trajectories of their evolving sense of Environmental Responsibility.  Note also that on page 8 of this Syllabus, students are required to integrate into their “Science Fiction Short-Short Story with a Sustainability Theme” at least one of the above Objectives.
Overview:
1.1 In this course, we will take a combined literary, historical, personal, and ideological approach to the study of  “nature,” or Nature, or Neature (“Nature is one of the neatest things on this planet”; “How neat is that?”), the natural world, or the earth, or the world, or Gaia, or mother earth and father sky, or ecological systems, or natural communities, or The Environment, or your environment, or the outside, or the outdoors, or the (lay of the) land, or Creation, or the landscape, or the wilderness, or a stand of timber, or, as I prefer generally, “slash” (nature [slash] culture, nature / culture), or what have you—as each person conceives of his or her life-support system differently.  However, these different conceptions are differences that make a difference.  In this course, one need not ascribe to any particular view or philosophy of the natural world (or to the teacher's philosophy of the natural world, whatever that is) in order to do well.  To do well, however, one will have to read, write, and speak about the non-human natural world (as subjective agent or objective resource), about your relationship to it (from “I-Thou” to “Us-Them”), and about the utility and problematic of separating out the human from the natural—say of wilderness areas from human settlements of whatever type (“[T]here was no wilderness in North America” when the white settlers first came, says Louis Owens). 

1.2  What I meant (in section 1.1 above) by a “literary” and an “historical” approach to the study of “slash” needs no explanation, I think, but please note that by an approach based on “ideology” I mean the following: if “ideology” is  “the name for the representations promoted by a certain social [or cultural] system . . . in order to disguise its inequalities” (Nick Mansfield in Subjectivity), then an ideological approach is one that confronts the ongoing battle between forces that would disguise inequality and those that are dedicated to revealing those disguises and restoring equality (a humanimal democracy not kingdom, a restoration of social and environmental justice).  Thus, we might ask what ideological work is done by Weyerhaeuser Corporation’s old epithet for itself, “The Tree-Planting Company,” or by a newer one, “Weyerhaeuser.  The Future Is Growing”?  An ideological approach is one, then, in which readers attempt to “unpack” such seemingly innocent epithets and reveal the culture work that they accomplish, both for good and for ill.
1.3 In this course, we will be introduced to the fields of “environmental studies” and “ecocriticism.”  Cheryll Glotfelty defines “ecocriticism” this way:

Simply defined, ecocriticism is the study of the relationship between literature and the physical environment. Just as feminist criticism examines language and literature from a gender-conscious perspective, and Marxist criticism brings an awareness of modes of production and economic class to its reading of texts, ecocriticism takes an earth-centered approach to literary studies.

This is to say, as Joseph Meeker writes in The Comedy of Survival (Scribners 1972), that literary genres (comedy, tragedy, epic poetry, novels, etc.) have survival value (in a Darwinian sense), that they are in fact real biological adaptations, no less so than a lion’s tooth or the thickness of an antelope’s hide—and that our society’s valorization (“to set and maintain the price of a commodity at an artificially high level through government action,” Encarta), say, of the tragic mode over the comic one (dramas get an hour on TV; comedies a half hour) represents our taking ourselves too seriously in real life.  Tragic heroes in literature appeal not to the values of the comedic or picaresque hero (those of adaptability, of not taking oneself too seriously, of making due, of working with the system, of hacuna matata, of “tastes like chicken!”—all values that serve, Meeker says, to sustain community).  Rather, tragic heroes (like Shakespeare’s King Lear) appeal to rigid, abstract values (usually associated with a sky god and located outside the system to which they are then applied)—values that bring community down around their righteousness.  Joseph Meeker links a culture’s literary preferences with its ecological fitness, when he states the following: “Neither [the literary genre] tragedy nor ecological crisis could have developed as they have without the interweaving of a few basic ideas which have attained in the Western tradition an importance far greater than they carry in other cultures.  Three such ideas will illustrate the point: the assumption that nature exists for the benefit of mankind, the belief that human morality transcends natural limitations, and humanism’s insistence upon the supreme importance of the individual personality” (42-43).  Joseph Meeker’s The Comedy of Survival suggests, in its substitution of “comedy” and “survival” for Garrett Hardin’s “Tragedy of the Commons,” an alternative narrative tradition and an alternate biology, one based on the comic and picaresque values of adaptation, the view of life as a game, accommodation, reconciliation.  Indeed, as Meeker writes, “Though the comic, ecological view of life may be modest and unheroic, it is anything but simple” (38).
1.2.1 What kind of questions do ecocritics ask?  According to Cheryll Glotfelty,

Ecocritics and theorists ask questions like the following: How is nature represented in this sonnet? What role does the physical setting play in the plot of this novel? Are the values expressed in this play consistent with ecological wisdom? How do our metaphors of the land influence the way we treat it? How can we characterize nature writing as a genre? In addition to race, class, and gender, should place become a new critical category? Do men write about nature differently than women do? In what ways has literacy itself affected humankind's relationship to the natural world? How has the concept of wilderness changed over time? In what ways and to what effect is the environmental crisis seeping into contemporary literature and popular culture? What view of nature informs U.S. government reports, and what rhetoric enforces this view? What bearing might the science of ecology have on literary studies? How is science itself open to literary analysis? What cross-fertilization is possible between literary studies and environmental discourse in related disciplines such as history, philosophy, psychology, art history, and ethics?

1.2.2 As we read in Wikipedia,

Ecocriticism was officially heralded by the publication of two seminal works, both published in the mid-1990s: The Ecocriticism Reader, edited by Cheryll Glotfelty and Harold Fromm, and The Environmental Imagination, by Lawrence Buell.

In the United States, ecocriticism is often associated with the Association for the Study of Literature and Environment (ASLE), which hosts biennial meetings for scholars who deal with environmental matters in literature.  ASLE publishes a journal—Interdisciplinary Studies in Literature and Environment (ISLE)—in which current American scholarship can be found.

Ecocriticism is an intentionally broad approach that is known by a number of other designations, including "green (cultural) studies", "ecopoetics", and "environmental literary criticism".
1.3 “Environmental Studies” may be defined as follows:

Environmental studies is the interdisciplinary academic field which systematically studies human interaction with the environment in the interests of solving complex problems.  It is a broad field of study that includes also the natural environment, built environment, and the sets of relationships between them.  The field encompasses study in basic principles of ecology and environmental science, as well as associated subjects such as ethics, policy, politics, law, economics, philosophy, environmental sociology and environmental justice, planning, pollution control, and natural resource management.[1]
                                            (http://en.wikipedia.org/wiki/Environmental_studies)
1.4 Perhaps the best way (a) to work with or manage the complex interdisciplinarity of the field of Environmental Studies (ES) and (b) to come to understand the complex and interdependent world that ES addresses through its interdisciplinary lenses is to read literature, for literature offers not merely an escape from the world; rather, literature “makes the world.”  As some have said, poets and novelists don’t write about the world; they write about the world (“write the world”).  They think it into being.  Thus, we have a packet of readings—a packet of eco-poetry, of science fiction short stories, and of essays—that have played a key role in how we think about and may someday come to understand the world.  We also have a book entitled Key Thinkers on the Environment—a book that presents the reader with summaries of the lives and contributions of some 70 key environmental thinkers from Buddha to J. Baird Callicott—who taught at UWSP for 30 years.  Another text is entitled Keywords for Environmental Studies; this text offers state-of-the-art definitions of all the “hottest” (i.e., emergent) concepts related to the field of environmental studies.  So, we will read about cool people and hot ideas!  Other readings for class include chapters from The Oxford Handbook of Ecocriticism (2014), the definitive collection of essays about “ecocriticism,” the field that combines “ecology” with “literary criticism.”
1.5 That’s our reading; as far as writing is concerned, students will keep an ES Journal (see below for details) and write a science-fiction short-short story with a sustainability theme (again, see below).  Students will also write Discussion Papers for the days on which they will serve as panel members.
1.6 Students will be expected to keep up with the reading and, in fact, to know the material “cold.”  Frequent quizzes will help to keep us all current.  However, because I trust in the intelligence and wisdom of the students, most class sessions will be jump-started by one of seven discussion-leadership panels.  All students will, as panel members, have to help lead a class discussion on the readings for a given day thirteen (13) times during the semester.
Some Key Websites:

1. Undergraduate Excellence in Science Fiction and Fantasy Writing:  http://www.dellaward.com  and rickwilber@tampabay.rr.com 
2. Chatham University, Environmental Writing  http://www.chatham.edu/mfa/
3. North Star Homestead Farms:  http://northstarhomestead.com/ 
4. GRIST: http://grist.org/ 

5. Treehugger: https://www.treehugger.com/ 

6. Dot Earth: https://dotearth.blogs.nytimes.com/ 

7. Association for the Study of Literature and the Environment: http://www.asle.org/ 
8. ISLE: Interdisciplinary Studies in Literature and Environment: http://www.asle.org/site/publications/isle/
9. Green America’s National Green Pages: http://www.greenpages.org/ 
10. Midwest Renewable Energy Association: https://www.midwestrenew.org/  
11. FARMSHED http://www.farmshed.org/ 

12. Farm Fresh Atlas:  https://farmfreshatlas.org/who-we-are 

13. Real Climate: http://www.realclimate.org/ 
14. Taking the Lane: Books and Ideas for You and Your Bicycle: http://takingthelane.com/
15. Green Christian: http://www.greenchristian.org.uk/ 
16. Christianity and Ecology: http://www.loyno.edu/twomey/christianity-and-ecology-wholeness-respect-justice-sustainability
17. Green Muslims: http://www.greenmuslims.org/islam-and-ecology/
18. Critical Animal Studies: http://www.criticalanimalstudies.org/
19. Green Theory and Praxis Journal: http://greentheoryandpraxisjournal.org/ 

20. Environmental Studies, U of Oregon: http://envs.uoregon.edu/graduate/about/
21. Literature and the Environment, U of Oregon: https://english.uoregon.edu/profiles/litandtheenvi 

22.  Just Soap: The Pedal-Powered Natural Soap:  http://www.justsoap.com/ (my cousin-in-Massachusetts’s business)

23. Society of Environmental Journalists http://www.sej.org/ 
24. Knight Center for Environmental Journalism: http://j-school.jrn.msu.edu/kc/ 
25. Center for Environmental Journalism (University of Colorado-Boulder)







http://www.colorado.edu/journalism/cej/
26. Lyle Center for Regenerative Studies: http://www.csupomona.edu/~crs/graduate.html 
27. Society for Literature, Science, and the Arts: http://litsciarts.org/ 
28. Orion Magazine: Nature/Culture/Place: http://www.orionmagazine.org/index.php/mag/5863/
Definitions:

Environment:  When I use the term “environment” I mean, following my former teacher Ron Pine,

“Everything in the universe except for a specific individual.  The rest of the universe except for that individual is that individual’s environment.  Only an individual can have an environment.  A panel (two or more individuals) cannot have (or share) an environment.  Every individual has an environment.  An environment cannot exist without its individual.  When an individual comes into existence its environment comes into existence.  When the individual dies the environment ceases to exist.  According to this definition the loose term “the environment” as used by most people is actually the sum total of all the environments of all the individuals  . . . alive at any particular

time. . . .”  (Glossary of Ecological Terms)

According to the Estonian-born, German biologist Jakob von Uexküll, “environment” (umwelt) is a very subjective term.  As Jesper Hoffmeyer writes,

“The way Uexküll saw it, animals spend their lives locked up, so to speak, inside their own subjective worlds, each in its own umwelt.  Modern biology employs the objective term ‘ecological niche’, that is to say the set of conditions—in the form of living space, food, temperature, etc.—under which a given species lives.  One might say that the umwelt is the ecological niche as the animal itself apprehends it.”
…………………………………

“Uexküll uses a wild flower to illustrate his umwelt theory.  How, he asks, does this flower fit into the umwelt of different creatures: (1) A little girl picks the flower and turns it into a decorative object in her umwelt; (2) an ant climbs up its stalk to reach the petals and turns the flower into a ladder in its umwelt; (3) the larva of the spittlebug bores its way into the stalk to obtain the material for building its “frothy home,” thus turning the flower into fodder in its umwelt; (4) the cow simply chews up the flower and turns it into fodder in its umwelt.  Each of these acts, he says, imprints its meaning on the meaningless object, thereby turning it into a conveyer of meaning in each respective umwelt.”  (Signs of Meaning in the Universe)

Finally, as R.C. Lewontin, holder of the prestigious Alexander Agassiz chair in zoology at Harvard University writes, “The last rule of the relation between organism and environment is that the very physical nature of the environment as it is relevant to organisms is determined by the organisms themselves” (“Science As Social Action,” Biology As Ideology).

Ecology: (1) the study of the interrelationship between living things and their environments; (2) this interrelationship itself.  The Institute for Ecosystem Studies (IES) defines ecology as “the scientific study of the processes influencing the distribution and abundance of organisms, the interactions among organisms, and the interactions between organisms and the transformation and flux of energy and matter.”  

Landscape ecology: “the study of the reciprocal effects of spatial pattern on ecological processes
. . . .  Throughout much of its history, ecology sought or assumed spatial homogeneity [say beetles in a barrel of flour or an untouched pristine forest] for convenience or simplicity; scales that lent an apparent uniformity to the processes under study were emphasized, and heterogeneity was taken as a necessary evil or an unwelcome complication.  In contrast, landscape ecology regards spatial heterogeneity as a central causal factor in ecological systems, and it considers spatial dynamics and ecology’s founding concern with the temporal dynamics of systems to be of equal importance. . . .  Finally, landscape ecology has focused the attention of ecologists on scales and systems in which human impacts, even subtle and distant ones, are necessary ingredients in ecological models.” Pickett and Candenasso in Science 21 July 1995). 

“Landscape ecology could be defined by its focus on heterogeneity and the functional significance of interactions of patches. . . .  Alternatively, landscape ecology can be defined, as by Forman and Godron (1986), to have a characteristic spatial scale approximating that of regional planning maps. In an ordination based on spatial scale, landscape ecology might appear between the biome scale at which "macroecology" is practiced, and the watershed scale (Likens 1992) at which ecosystem ecology is often practiced.” IES
Texts: (Note: It will be to your distinct disadvantage to use any editions other than the ones specified below and available in the University Bookstore.  This disadvantage is real because we jump around a lot from page to page, with page numbers serving as the basis of our jumping.  If your text is paginated differently from everyone else’s, you will get lost.  You will therefore be less likely to do well on the exams.)
· PURCHASE:

· Key Thinkers on the Environment, Joy A. Palmer Cooper and Davide E. Cooper, eds., ISBN 978-1-138-68473-7
· Key Words for Environmental Studies, Adamson et al., ISBN-13: 978-0814760833

· RENTAL:

· Handbook of Ecocriticism, Greg Garrard, Oxford University Press, 2014, ISBN-13: 978-0199742929
· PACKET:            

· Handed out on the first day.
Grading (Unless otherwise noted, see the “Calendar” below for due dates of the following assignments)
	aDiscussion-Leadership Panels (and written “Discussion Papers”)
(I will assign your grade in class based on both your discussion-leadership and your Discussion Paper; please keep all Discussion Papers—to be handed in at the end of the course in a file folder.)

	10%

	b Environmental-Studies (ES) Journal (Start: Week of 18 Sept 2018; end, 6 Nov 2018: 32 entries total) and Sustainability-Site Visitation presentations

	20%

	(Picky) Quizzes (on the readings due on a particular day; on recent lecture material, handouts, and recent reading—i.e., from the near past.  See “Quiz Policy” and example quiz at the end of this syllabus.)c

	50 %

	dWrite a Science-Fiction Short-Short Story (maximum 1,200 words) with a “sustainability” theme.  Consider submitting it for the Undergraduate Excellence in Science Fiction and Fantasy Writing:  http://www.dellaward.com  and rickwilber@tampabay.rr.com and https://www.facebook.com/Dell-Magazines-Award-177319923776/ 

	20%

	TOTAL
	                                                                                        100 %e


aStudents will be placed in Discussion-Leadership Panels, in which panels they will stay for the whole semester.  Each panel will help lead class discussion thirteen (13) times during the semester.  Panel members should be sure to read with extra care the reading assignment for which they are responsible on a given day.  Each panel member should come to class with a typed “Discussion Paper” that includes:

· a brief summary of either what happened in the pages that you are presenting on (a plot summary) or of what the reading was about (a thematic summary);

· what you consider to be the three (3) key take-home points (themes, ideas, concepts, . . .) that emerge in the pages that you are presenting on;

· a list of three or four (3 or 4) well formed questions relating to the reading that the student can ask of the class;

· a list of two or three (2 or 3) key passages from the reading due on a given day.  These passages should be ones that are especially relevant and interesting and that you think could serve as the focal point of class discussion.  You don’t necessarily need to quote in full in your Discussion Paper the key passage (unless it is quite short, say under fifteen words); however, you do need to allow your audience to know where on the page the passage is that you are talking about; thus, for identification purposes, in your Discussion Paper give the page and paragraph number (say, for example, “page 147, the second full paragraph,” or “page 345, the first partial paragraph”) and then just quote the first few words of the key passage followed by an ellipsis . . . .  Students must, however, in their Discussion Paper, briefly explain why they believe that the key passage that they have referenced is in fact a key passage—one of special relevance to key themes related to the reading as a whole and to environmental or conservation themes; and

· a list of a “couple three” ways in which the reading is relevant to your own experiences in the out of doors and/or is relevant to your own thinking about environmental or conservation themes.
· A brief statement (one or two sentences will do) of how the reading helped you to achieve a perspective related to one of the three Learning Outcomes for all ER courses:  LO 1: Identify interactions between human society and the natural environment; or LO 2: Explain the individual, social, cultural, and ecological factors that influence environmental sustainability; or LO 3: Evaluate ways in which scientific claims inform environmental debates.
“Discussion Papers” need be no longer than 500 words; they should be typed, but otherwise any format is fine.  Panel members should also be prepared to answer questions from the professor and students.
Each individual within the panel will be evaluated separately; that is, each panel member individually will receive a grade based on both that panel member’s contributions to class discussion and that panel member’s Discussion Paper.  I will look over your Discussion Paper immediately following your panel presentation and assign the grade at that time.  KEY: If every Discussion/Discussion Paper is satisfactory, the student will receive an “A” for that week’s Discussion-Leadership-Panel participation.  Each non-satisfactory grade will result in the loss of one-third of one letter grade for that week’s Discussion-Leadership-Panel participation: e.g., an “A” becomes an “A-”  OR  an “A-” becomes a “B+” et cetera.   Please contact me if you have any concerns about Discussion-Leadership Panels. 
b Keep an Environmental Studies (ES) Journal comprised of four (4) entries a week, beginning with the week of 9/18/2018 and ending with the Wednesday of 11/06/2018.  At four (4) entries a week for 8 weeks, your ES Journal should total  32 entries.  Each entry should be at least 250 words long but no entry longer than 400 words.  Be sure to date each entry.  Entries should be of four (4) types:
1. Key Websites: Each week, access and explore one of the 28 “Key Websites” related to Literature and Ecology.  For each entry, be sure to give evidence of your having navigated the site fully.  Answer questions such as: What is there in the site?  How is the site laid out?  What is interesting?  What is new to you? to the field?  What is exciting?  Useful?  What interesting hypertextual links (clickables) are there?   Be sure to give reasons to support your analysis and conclusions; help us understand your experience with navigating the site; et cetera.  Do some of what the site allows you to do, and report on your experience!
2. The “Virtual” Energy-Fair Tour:  each week, attend virtually last summer’s Energy Fair!  Do so by perusing The Energy Fair Program Guide, June 15-17, 2018.  For each of these weekly entries, find something in the Guide that is new, surprising, or especially inspiring and write your reflective entry on that element.  This process may or may not require you to do a little reading around in the internet (or elsewhere) about the topic, service, speaker, program, or product that you have discovered in the Guide; in any case, reflect on the exciting and emerging changes coming down the sustainability highway as represented in the Guide. (You will receive a free Guide!)
3. Site Visitations:  Visit each week a sustainability site: MREA, Farmshed, a farm-to-table restaurant, a CSA, a local green business, et cetera, and write up a review of your visit.  (The Energy-Fair Program Guide as well as the Farm Fresh Atlas of Central Wisconsin will have some suggestions as to possible visitation sites.)  While the ES Journal starts Week 3, beginning the next week, Week 4, I will randomly call on students to describe briefly their weekly visitations.  NOTE: While I will randomly call on two students each week from Week 4 to Week 10 to make their mini-presentations, students are always free each week to volunteer to make a presentation—just let me know in class! 
4. KEY for ER GEP courses:  As a way of allowing you to gauge your own evolving “Environmental Responsibility,” each week, write an entry in your journal in which you consider one of the following Learning Outcomes that all ER GEP courses must foster.  Be sure to write at least two entries for each of the three LO’s below.  Integrate into your entries, if you can, both ideas from course readings (be specific) as well as your own personal experiences along your “sustainability” life path.  (No such path is a straight one; and there are many paths!)
LO 1: Identify interactions between human society and the natural environment. 

LO 2: Explain the individual, social, cultural, and ecological factors that influence environmental sustainability.

LO 3: Evaluate ways in which scientific claims inform environmental debates.
“A” entries will be distinguished by the depth and complexity of analysis that they give evidence of.  Students will hand in on 13 November 2018 the whole ES Journal (again, comprised of 32 entries), which I shall spot check, as well as three typed versions of what they feel are their BEST three entries; note, though, that these three entries must include one from three of the four journal categories: “Key Websites or Keywords,” “The Virtual Energy-Fair Tour,” “Site Visitations,” and/or “Key for ER GEP courses.”  The three typed “best” entries may be edited for spelling and grammar, but otherwise they must be the same entries as appear in the ER Journal proper.  Again, no single handed-in entry may be longer that 350 words.  Thus, your three chosen entries cannot add up to more than 1,050 words. Though I will be assigning a letter grade based on the three entries that you select, I will spot check, as I mention above, your whole journal.  Each serious deficiency (say missing entries or radically incomplete ones) can result in anywhere from the loss of a third (say, A- to B+) of a grade to a whole grade (say B to a C) from the grade for your journal as a whole.
c Quizzes: Expect every class period (picky) quizzes on the readings due on a particular day; on recent lecture material, handouts, and recent reading—i.e., from the near past.  See “Quiz Policy” and example quiz at the end of this syllabus.)
d Write a Science-Fiction Short-Short Story (maximum 1,200 words) with a “sustainability” theme. See entry 58, “Sustainability,” in Keywords for Environmental Studies, as a guide to the theme of “sustainability.” Your story may be utopian (developing themes explored by our Key Thinkers on the Environment) or dystopian (like some of the stories in the English 392 Packet).  Consider writing a story that fuses or connects in unusual ways the past and the future, the simple and the advanced, as exemplified in the anthology Bikes in Space: A Feminist Science Fiction Anthology, Volume 2: http://microcosmpublishing.com/catalog/books/5341/# .  Your stories should be science fiction not fantasy, the chief difference being that science fiction has at least one foot in the realm of the possible whereas in the genre known as “fantasy,” anything one can think of is possible and representable. In this course, you are asked to write science fiction not fantasy, and so your representations of the future represent real possible alternative futures, for good or bad.  The reason for wanting to create such possible alternative futures is to encourage people today to work for such a better future (the ecotopian approach)—or to be warned about the consequences of continuing down the same (possibly) destructive path (the dystopian approach).  Of course, students are free to incorporate their own personal, political, socio-economic, and / or religious views into the “logic” of their alternative future.  Note: your story should attempt, as well, to dramatize at least one of the ER GEP Learning Outcomes (see page 1 of this syllabus).  As you are writing ecological science fiction, an inherently interdisciplinary genre that combines scientific extrapolation and literary imagination, it is expected that your story will necessarily represent a dramatization of how science relates to society and sustainability.
The stories for Week 11, “Racing the Drones,” “Winning Is Everything,” and “It’s Just Like Riding a Hovercraft,” from Bikes in Space: A Feminist Science Fiction Anthology, Volume 2, will serve as examples of the kind of story that you might write.    And remember Edgar Allan Poe's theory of the "inexpungible word"—that a short story should have no word that does not contribute to the mood or theme.  If a word is expungable, then expunge it! (Cut it out!)  Again, see examples at http://www.concatenation.org/futuresindex.html and http://www.shortshortshort.com/ .
NOTE:  Students are encouraged to consider submitting their short-short stories, or an expanded version of their stories, to the Undergraduate Excellence in Science Fiction and Fantasy Writing Award:  http://www.dellaward.com  and rickwilber@tampabay.rr.com  and https://www.facebook.com/Dell-Magazines-Award-177319923776/ 

eNote in the “Attendance Policy” below the manner in which attendance and class participation can affect your final grade.
Working Calendar

(Note: Assignments and reading are due on the date listed unless otherwise specified.  Calendar subject to change with warning.)
	Week
	                                                                    Tuesday

	1
	1. Discuss Syllabus;

2. Assign Discussion-Leadership Panels (5)
3. Distribute Energy-Fair Program Guide
4 September 2018


	2
	1. from English 392 Packet: Week 2 Readings (I will lead the discussions; and/or we will break into small groups.)
2. from Key Thinkers on the Environment, “Saint Francis of Assisi,” by A. Linzey and A. Barsam (Panel 1); “John Clare,” by W J Coletta (Panel 2)
3. from Key Words for Environmental Studies: #30, Environmentalism(s),” by J Martinez-Alier (Panel 3); #58, “Sustainability,” by J Agyeman (Panel 4)
4. from The Oxford Handbook of Ecocriticism: None this week.
11 September 2018


	3
	1. from English 392 Packet: Readings, (I will lead the discussions; and/or we will break into small groups.) 
2. from Key Thinkers on the Environment: “Jean-Jacques Rousseau,” by P S MacDonald (Panel 5); “William Wordsworth,” by W J Coletta (Panel 1); 
3. from Key Words for Environmental Studies: #38 “Green,” by S LeMenager & T Shewry (Panel 2); #46 “Nature,” by N Castree (Panel 3)
4. Handout, “The Trouble With Wilderness; or, Getting Back to the Wrong Nature,” by William Cronon (Panel 4)
5. [Start Journal this week; that is, students will need four entries completed by the end of Week 3]
18 September 2018


	4
	1. from English 392 Packet: Readings (I will lead the discussions; and/or we will break into small groups.) 
2. from Key Thinkers on the Environment: “Wangari Maathai,” by M MacDonald (Panel 5); “Chico Mendes,” by J A Cooper Palmer (Panel 1);
3. from Key Words for Environmental Studies #20 “Ecofascism,” by M E Zimmerman & T A Toulouse (Panel 2); #21 “Ecofeminism,” by G Gaard (Panel 3)
4. from The Oxford Handbook of Ecocriticism, “Romanticism and Ecocriticism,” by K Rigby (Panel 4)
5. Sustainability-Site Visitation Reports begin this week
25 September 2018


	5
	1. from English 392 Packet: Readings (I will lead the discussions; and/or we will
        break into small groups.) 
2. from Key Thinkers on the Environment “Alexander Von Humboldt,” N A Rupke (Panel 5); “Vandana Shiva,” by L J Dumble (Panel 1)
3. from The Oxford Handbook of Ecocriticism, Chapter 34 “Barrier Beach,” by Rob Nixon (Panel 2)
4. from Key Words for Environmental Studies #49 “Place,” by W Harcourt (Panel 3); # 50                 “Political Ecology,” by M Blaser & A Escobar (Panel 4)
5. Sustainability-Site Visitation Reports 
2 October 2018 

	Week
	Tuesday

	6   
	1. from English 392 Packet: Readings (I will lead the discussions; and/or we will break into small groups.)
2. from Key Thinkers on the Environment, “Maurice Merleau-Ponty,” by C Riordan (Panel 5); “Val Plumwood,” by N Griffin (Panel 1)
3. from The Oxford Handbook of Ecocriticism “‘A Music Numerous As Space’: Cognitive Environment and the House that Lyric Builds,” by Sharon Lattig (Panel 2)

4. from Key Words for Environmental Studies:  #1 “Agrarian Ecology,” by G P Nabhan (Panel 3); #10 “Built Environment,” by W A Gleason (Panel 4)
5. Sustainability-Site Visitation Reports

9 October 2018


	7
	1. from English 392 Packet: Readings (I will lead the discussions; and/or we will break into small groups.) 
2. from Key Thinkers on the Environment, “Susan Griffin,” by Cheryll Glotfelty (Panel 5); “Robinson Jeffers,” by Michael McDowell (Panel 1) 
3. from Key Words for Environmental Studies: 25 “Ecopoetics,” by K Rigby (Panel 2); # 34, “Evolution,” by D Sagan (Panel 3)
4. from The Oxford Handbook of Ecocriticism “Feminist Science Studies and Ecocriticism: Aesthetics and Entanglement,” by S Alaimo (Panel 4)
5. Sustainability-Site Visitation Reports

16 October 2018


	8
	1. from English 392 Packet: Week 8 Reading: “Burning the Shelter,” by Louis Owens (Panel 5)
2. from Key Words for Environmental Studies #27 “Ecotourism,” by R M Figueroa (Panel 1); #43 “Indigeneity,” by K P Whyte (Panel 2)
3. from The Oxford Handbook of Ecocriticism, Chapter 9, “Cosmovisions: Environmental Justice, Transnational American Studies, and Indigenous Literature, by” (Panel 3)
4. from Key Thinkers on the Environment, “Black Elk,” by J B Callicott (Panel 4);
5. Sustainability-Report Visitation Reports

23 October 2018


	9
	1. from Oxford Handbook of Ecocriticism, Chapter 19: Extinctions: Chronicles of Vanishing Fauna in the Colonial and Postcolonial Caribbean” (Panel 5)
2. from English 392 Packet: Week 9 Readings: “Alien Soil,” by Jamaica Kincaid (Panel 1)
3. from Key Thinkers on the Environment, “Pavan Sukhdev,” by P Knights and S Neuteleers (Panel 2)
4. from Key Words for Environmental Studies: #42 “Imperialism,” by A Dawson (Panel 3); #37 “Globalization,” by A P J Mol (Panel 4) 
5. Sustainability-Report Visitation Reports
30 October 2018


	10
	1. from English 392 Packet: Week 10 Reading, “Black Women and the Wilderness,” Evelyn C. White (Panel 5)
2. from Key Words for Environmental Studies, #18 Eco-Art,” by Basia Irland (Panel 1); #41 “Humanities,” by Joni Adamson (Panel 2)
3. from The Oxford Handbook of Ecocriticism Chapter 27, “Green Banjo” by Scott Knickerbocker” (Panel 3)
4. from Key Thinkers on the Environment, “John Cage,” by P Jaeger (Panel 4)
5. Sustainability-Report Visitation Reports                [Last week for journaling]
6 November 2018


	Week
	Tuesday

	11
	1. from The Oxford Handbook of Ecocriticism, Chapter 14, “Biosemiotic Criticism” (Panel 5)
2. from English 392 Packet: Week 11 Readings, from Bikes in Space: A Feminist Science Fiction Anthology, Volume 2: NOTE: Read all the stories for the quiz.  For discussion, though, here are the panel assignments: “The Sassy Chassis Lassies and the Devolution Revolution,” by L Sagrati (Panel 1); “Winning Is Everything,” by E J Street (Panel 2); 
3. from Key Thinkers on the Environment, “Jakob von Uexküll,” by C Brentari (Panel 3)
4. from Key Words for Environmental Studies, #8 “Biosemiotics,” by Timo Maran (Panel 4)
5.  [JOURNALS DUE:  Turn in your whole Journal (32 entries total); be sure to designate your three (3) best entries; each “best” entry must be a different one of the four entry types.]
13 November 2018


	12
	1. from Key Words for Environmental Studies, #26 “Ecoterrorism,” by D N Pellow (Panel 5)
2. from English 392 Packet: Week 12 Reading, “A Woman’s Land,” Sally Bingham (Panel 1)
3. from The Oxford Handbook of Ecocriticism, “Ecocriticism in Japan,” by Yuki Masami (Panel 2)
4. from Key Thinkers on the Environment, “Anna Botsford Comstock,” by P B Corcoran (Panel 3); “Jane Goodall,” by M Bekoff (Panel 4)
20 November 2018


	13
	1. from English 392 Packet: Week 13 Reading, “Building a More Inclusive Environmental Movement,” Running-Grass (Panel 5)
2. from Key Thinkers on the Environment, “Murray Bookchin,” by John Barry (Panel 1); “Rudolf Bahro,” by John Barry (Panel 2)
3. from Key Words for Environmental Studies #39 “Health,” by A Cordner et al (Panel 3); 
4. from The Oxford Handbook of Ecocriticism, “Queer Life? Ecocriticism After the Fire,” by Catriona Sandilands (Panel 4)
27 November 2018


	14
	1. from English 392 Packet: Week 14 Reading, “Harvest,” by M LaSueur (Panel 5)
2. from Key Thinkers on the Environment, “E F Schumacher,” by S. Kumar (Panel 1); “Wendel Berry,” by J Peters (Panel 2)
3. SRD Day 1: Bring to class two (2) copies of your formatted Sophisticated Rough Draft of your Science-Fiction Short-Short Story with a Sustainability Theme. 
4 December 2018


	15
	1. from English 392 Packet: Week 15 Reading, “Assembly Line,” by B. Traven (Panel 3)
2. from Key Words for Environmental Studies #28 “Education,” M Thomashow (Panel 4)

3. from The Oxford Handbook of Ecocriticism, (Panel 5)
4. SRD Day 2: Bring to class two (2) copies of your REVISED formatted Sophisticated Rough Draft of your Science- Fiction Short-Short Story. I will not accept FINAL drafts before 13 December 2018 at 5 pm.)
11 December 2018
(Last day of regular classes for the semester; note that our exam day / period is THURSDAY of next week!)


	Finals

Week
	THURSDAY (NOT Tuesday)
FINAL EXAM PERIOD (No final exam; just a regular class period, but the class period will take place during the scheduled exam time: 5:00 pm – 7:00 pm pm.)

DUE: FINAL DRAFT of your Science-Fiction Short-Short Story with a Sustainability Theme.  (Attach all peer-review forms to your final draft; be sure to type FINAL DRAFT on your final draft.  Do not hand in any of your SRDs, as they can be confused for Final Drafts.)

DUE: Folder with your Discussion Papers

20 December 2018



Attendance and Participation Policy:  Each absence will count against your final course grade (point total).  The first absence will result in a 1-point deduction from your final course point total.  Your second and third absences will each result in a 1.5-point deduction from your final course point total.  Each subsequent absence will result in a two-point deduction from your final course point total.  A pattern of unexcused tardiness may also add up to the equivalent of an absence.  (Three tardies equal one absence.)  Talk to me ahead of time if you wish for me to consider a possible exemption.  Class participation (considered separately from Discussion-Leadership Panel participation) can affect your grade also, though generally I use it only to raise a student’s grade or to decide borderline grades.  Attentive listening also counts as positive participation; the only sort of “participation” that could hurt your grade would be disruptive behavior (rude huffs, say) or obvious inattention (sleeping in class, checking the clock again and again, texting).   A “disruptive day” (one in which a student’s attitude undermines the rights of other students [and/or the teacher] to expressive themselves [himself] in appropriate and meaningful ways) would count as an absence in terms of the effect on one’s grade.  I only have these rules because the sometimes-controversial nature of our subject matter can cause deep antipathies and confusions to manifest themselves in inappropriate surface behaviors (Wow!)!
Note: Commuters will be given special consideration with respect to tardiness and absenteeism if road status or conditions are part of the mix.
( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( ( (  ( ( ( ( ( ( ( 

Quiz Policy

1. My reason for giving quizzes is to assure that students come to class and come to class prepared—that is, come to class having carefully read the assignment and thus eager and/or able to participate.

2. To give make-up quizzes would defeat my purpose, as students could just get into the habit of missing class and then making up any missed quizzes.  But then these students wouldn’t be contributing their considerable knowledge and insights to the class.

3. Thus, there will be no make-ups (except when a quiz is missed for attendance at mandatory university functions at which students are required to perform and that either take them away from UWSP or that are concurrent with and thus conflict with our class period or for commuters when roads are bad.  [A note from a coach, director, or professor will be needed for university functions.]  See me if you think that you have a legitimate academic conflict or sanctioned extracurricular activity that will require you to miss a class period and thus a quiz.) 
4. The good news: I will drop your lowest quiz score, which could be a missed quiz. 
SOPHISTICATED ROUGH DRAFT (SRD) DAY ATTENDANCE POLICY: To fail on an SRD DAY both to attend class with a satisfactory SRD and to participate in the peer-review process is to risk losing two-thirds of one full grade on the final draft of that essay (e.g., A- > B; B+ > B-).  To attend class with an unacceptable or incomplete SRD or without an SRD altogether is to risk losing one third of one full grade on the final draft (e.g., A > A-;  B- > C+).  Students who miss our SRD DAY will also lose points in accordance with the attendance policy stated above.

Example Quiz:
Quiz


     Name: _____________________________________________________

Date: _______________     Signature: __________________________________________________

Sign off on all changes.  Remember, when needed, I curve the results to help (but never to harm) your grade!

from Comstock, Fifty Key Thinkers 

1. The name of the movement that Comstock worked within was called

A. Conservation-Study

B. Life-Study

C. Nature-Study

D. Environmental Education

2. As mentioned in our reading, Comstock got started in the above field as a response to 

A. rural depopulation

B. the famous 1867 “oil seepage” scandal 

C. a Canadian program already in place

D. the Teapot Dome scandal

3. Which author whom we already read about in Fifty Key Thinkers is mentioned as seminal to the origins of the movement referred to above?

A. Saint Francis

B. Goethe

C. Rousseau

D. Emerson

E. Lake

F. Palmer








from Shiva, Fifty Key Thinkers 

4. “Navdanya,” a national movement founded by Vandana Shiva in 1991, means

A. Nine Seeds

B. Circle of Life

C. Earth stewardship

D. Mountain-Crop-Defender

5. As we discover in the Shiva biography, ___________________  is the object of a new corporate colonization effort.

A. the South of India

B. the sacred cow

C. the seed

D. the highway system






[continued]
6. In the Shiva biography, we are told about how Monsanto is trying to “invent a market economy for ____________________”? (318)

A. condoms

B. water

C. the dollar

D. detergents







7. Mohammad Yunus abandoned, thanks to Shiva, the agreement brokered between Grameen Bank and ____________________?

A. Cargill

B. General Electric

C. ConAgra

D. Monsanto
from “Animal, Vegetable, Mineral: Ethics as Extension or Becoming? The Case of Becoming-
             ____________________________,” by Karen L. F. Houle

8. The title of Houle’s article (see bold above) should be completed with what one word?
9. Descartes thought of animals as “mere __________________________________”? (90)

A. automatons

B. urges embodied

C. tools

D. clocks
10. Houle coins the terms (93)

A. mental-stereotypy

B. biogeognosis

C. bi-species

D. animal-cohort
11. Houle cites the work of scientific researchers in what field?

A. “eco-terrorism”

B. “animal tracking”

C. “geological self organization”

D. “plant signaling”
12. Houle is critical of the biological language of researchers that refers to communication in natural communities in terms of

A. Cheating and honesty

B. Dollars and “sense”

C. Sports metaphors

D. War and peace
Movie from class

13. (2 points) Fill in the blanks (one word in each blank) to get the movie title right:

 The Power of                 _________________________    :  How _________________________    
Survived Peak Oil 
























[continued]
14. The collapse of what country launched the country that is the correct answer to the previous question on its “special period”?

from Slow Violence and the Environmentalism of the Poor, by Rob Nixon
15. Animal’s People reworks which event?

A. 9-11terrorust attack

B. Fukushima disaster

C. Exxon Valdez disaster

D. Bhopal disaster
16. Who is “Animal” (see the above title)?

17. Which literary genre described in great detail is Animal understood as part of?

A. The Pastoral

B. The Bildungsroman

C. The Romance

D. The Picaresque
18. The temporal element of the poor is (58)

A. Hands up!

B. Midnight always

C. Now o’clock

D. Doomsnight

19. Union Carbide performed a vanishing act by disappearing from the corporate and thus legal stage how? (Hint: it is called “an act of corporate necromancy.”)
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